Independent Auditor’s Report

To the Readers of Orere School’s Financial Statements
For the Year Ended 31 December 2020
The Auditor-General is the auditor of Orere School (the School). The Auditor-General has
appointed me, Darren Wright, using the staff and resources of William Buck Audit (NZ)
Limited, to carry out the audit of the financial statements of the School on his behalf.
Opinion
We have audited the financial statements of the School on pages 2 to 20, that comprise
the statement of financial position as at 31 December 2020, the statement of
comprehensive revenue and expense, statement of changes in net assets/equity and
statement of cash flows for the year ended on that date, and the notes to the financial
statements that include accounting policies and other explanatory information.
In our opinion the financial statements of the School:
·

present fairly, in all material respects:
o
o

·

its financial position as at 31 December 2020; and
its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance
with PBE Accounting Standards (PBE IPSAS) Reduced Disclosure Regime.

Our audit was completed on 31 May 2021. This is the date at which our opinion is expressed.
The basis for our opinion is explained below. In addition, we outline the responsibilities of
the Board and our responsibilities relating to the financial statements, we comment on
other information, and we explain our independence.
Basis for our opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards,
which incorporate the Professional and Ethical Standards and the International Standards
on Auditing (New Zealand) issued by the New Zealand Auditing and Assurance Standards
Board. Our responsibilities under those standards are further described in the
Responsibilities of the auditor section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing
Standards.
We believe that the audit evidence we have obtained is sufficient and appropriate to
provide a basis for our opinion.
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Responsibilities of the Board for the financial statements
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented
and that comply with generally accepted accounting practice in New Zealand. The Board of Trustees is
responsible for such internal control as it determines is necessary to enable it to prepare financial
statements that are free from material misstatement, whether due to fraud or error.
In preparing the financial statements, the Board is responsible on behalf of the School for assessing the
School’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable,
matters related to going concern and using the going concern basis of accounting, unless there is an
intention to close or merge the School, or there is no realistic alternative but to do so.
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise from
section 87 of the Education Act 1989.
Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are
free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes
our opinion.
Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when
it exists. Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or
error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be
expected to influence the decisions of readers taken on the basis of these financial statements.
For the budget information reported in the financial statements, our procedures were limited to checking that
the information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional
judgement and maintain professional scepticism throughout the audit. Also:
·

We identify and assess the risks of material misstatement of the financial statements, whether due
to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not
detecting a material misstatement resulting from fraud is higher than for one resulting from error, as
fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the override of
internal control.

·

We obtain an understanding of internal control relevant to the audit in order to design audit
procedures that are appropriate in the circumstances, but not for the purpose of expressing an
opinion on the effectiveness of the School’s internal control.

·

We evaluate the appropriateness of accounting policies used and the reasonableness of accounting
estimates and related disclosures made by the Board.

·

We conclude on the appropriateness of the use of the going concern basis of accounting by the
Board and, based on the audit evidence obtained, whether a material uncertainty exists related to
events or conditions that may cast significant doubt on the School’s ability to continue as a going
concern. If we conclude that a material uncertainty exists, we are required to draw attention in our
auditor’s report to the related disclosures in the financial statements or, if such disclosures are
inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up to
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the date of our auditor’s report. However, future events or conditions may cause the School to cease
to continue as a going concern.
·

We evaluate the overall presentation, structure and content of the financial statements, including the
disclosures, and whether the financial statements represent the underlying transactions and events
in a manner that achieves fair presentation.

·

We assess the risk of material misstatement arising from the Novopay payroll system, which may
still contain errors. As a result, we carried out procedures to minimise the risk of material errors
arising from the system that, in our judgement, would likely influence readers’ overall understanding
of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit
and significant audit findings, including any significant deficiencies in internal control that we identify during
our audit.
Our responsibilities arise from the Public Audit Act 2001.
Other information
The Board of Trustees is responsible for the other information. The other information comprises the
information included in the annual report being the Kiwisport Report, the Members of the Board of Trustees
and the Analyses of Variance, but does not include the financial statements, and our auditor’s report
thereon.
Our opinion on the financial statements does not cover the other information and we do not express any
form of audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other information. In
doing so, we consider whether the other information is materially inconsistent with the financial statements
or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our
work, we conclude that there is a material misstatement of this other information, we are required to report
that fact. We have nothing to report in this regard.
Independence
We are independent of the School in accordance with the independence requirements of the AuditorGeneral’s Auditing Standards, which incorporate the independence requirements of Professional and Ethical
Standard 1: International Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing
and Assurance Standards Board.
Other than the audit, we have no relationship with or interests in the School.

Darren Wright
William Buck Audit (NZ) Limited
On behalf of the Auditor-General
Auckland, New Zealand
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Analysis of Variance 2020
Strategic Aim

Ako: Providing equitable opportunities for all to learn and succeed

Annual Aim

To accelerate the learning of the 12 children achieving below their age-appropriate curriculum level in Writing

Target

12 Children
7 boys and 5 girls
4 Māori, 1 Pacifika, 1 Indian, 6 NZ Euro

Baseline Data

Analysis of school wide data in Nov 2019 identified concerns with 12 children. These children have already had
extensive support with their learning but still have ongoing learning issues. The nature of the school context means
children are identified by needs across the school.

Actions
What did we do?
Implemented Curiosity Learning- play
based integrated learning model
across the school to build well-being,
relationships and oral language
Paula Jamieson worked with the
teachers to build capacity around
play/make/create and
investigate/make/create
Target students in Writing to
accelerate progress
Use school wide data tracking
system to make decisions around
teaching and learning.
Using e-asTTLe to track

Outcomes
What happened?
Sensory garden designed and
created through

Upskilling of teachers to use curiosity
learning time to integrated across the
curriculum
We didn’t track children in writing but
tracked well-being
This was not as consistent as in
previous years.

Reasons for the variance
Why did they happen?
Covid-19
Changed our approach to
learning and lead us to focus
on well-being and providing
meaningful experiences at
school to engage children.
This also meant we did not
track as we normally would
or use the same number of
standardized testing.
Some children struggled with
distance learning and reengaging after lockdown
others improved in their
learning.

Evaluation Where
to next?
Continue to develop Curiosity
Learning across the school and
ensure it is integrating meaningfully
across the curriculum
Apply for PLD to integrate digital
technologies into curiosity learning to
promote meaningful writing
experiences.
Track target students and support
teacher to accelerate their learning
Use a wide range of data collection
tools to give a full picture of teaching
and learning.

Results:

Of the12 children being tracked 1 left during the year. 2 children are working Wb, 6 children are working Below, and 3 children are working At
their age appropriate curriculum level

Planning for next year:

End of year data shows that the 39 children returning in 2021; 3 are well below, 12 are below, 26 are at or above.
We need to be looking at not only accelerating those children who are below but also those that are at, who could be working above.
2021...
• apply for funding for PLD- digital technologies and building localized curriculum with a culturally responsive focus
• employ teacher aide to support classroom programmes
• employ teacher for 1 day a week to support learning and workload
• look at ways to accelerate those children moving into working above
• develop curiosity learning programme to engage children particularly those who struggle with learning
• find more efficient ways of recording data for tracking

Strategic Aim

Ako: Providing equitable opportunities for all to learn and succeed

Annual Aim

To accelerate the learning of the 5 children achieving well below or below their age-appropriate curriculum
level in Reading
5 children
1 girl and 3 boys
1 Pasifika, 3 Māori and 1 NZ Euro
Analysis of school wide data in Nov 2019 identified concerns with 5 children. These children have already had
extensive support with their learning but still have ongoing learning issues. The nature of the school context
means children are identified by needs across the school.

Target

Baseline Data

Actions
What did we do?
Implemented Curiosity Learningplay based integrated learning
model across the school to build
well-being, relationships, and oral
language

Outcomes
What happened?
Sensory garden designed and
created through

Target students in Reading,
accelerate progress

This was erratic throughout the
year

Employ teacher aide to support Teacher aide employed for
teaching and learning
progressively more hours
programmes
throughout the year

Duffy Programme

Duffy books were sent
into homes during
lockdowns as well as the
school purchasing books
to send home.

Reasons for the variance
Why did they happen?
Covid-19
Changed our approach to
learning and lead us to
focus on well-being and
providing meaningful
experiences at school to
engage children.
This also meant we did not
track as we normally
would or use the same
number of standardized
testing.
Some children struggled
with distance learning and
re-engaging after
lockdown others improved
in their learning.

Evaluation
Where to next?
Continue to develop
Curiosity Learning across
the school and ensure it is
integrating meaningfully
across the curriculum
Look at more efficient ways
of documenting shifts and
tracking children.
Continue to employ T.A look
at targeted programmes to
support reading
Continue Duffy programme
and look for other ways to
promote and extend reading in
the school.

Results:
Of the 5 children targeted, 1 is working Well below and 3 are working Below their age-appropriate curriculum level

Planning for next year:

End of year data shows that the 39 children returning in 2021; 2 are well below, 12 are below, 25 are at or above.
We need to be looking at not only accelerating those children who are below but also those that are at, who could be working
above.
2021….
•
develop curiosity learning programme
•
look at ways to accelerate the children working towards or working above
•
develop a reading challenge programme in the school
•
look at ways to extend good readers e.g- book club
•
continue to purchase more books to go in homes to increase the likelihood of reading at home
purchase reading resources
•
use phonics reading resources with children who need them
•

Strategic Aim

Ako: Providing equitable opportunities for all to learn and succeed

Annual Aim

To accelerate the learning of the 9 children achieving well below or below their age-appropriate curriculum
level in Mathematics
9 children
4 girls and5 boys
1 Pasifika, 4 Māori, and 4 NZ Euro

Target

Baseline Data

Analysis of school wide data in Nov 2019 identified concerns with 9 children. These children have already had
extensive support with their learning but still have ongoing learning issues. The nature of the school context
means children are identified by needs across the school.

Actions
What did we do?
Continue to implement
PR1ME Mathematics across
the school and use easTTLe to track progress

Outcomes
What happened?

Using the PR1ME K books
with the Year 0 and 1 child

Children are engaged and
can discuss Mathematics
confidently

Target students in Reading,
Writing and Mathematics to
accelerate progress

Those children who struggle
in Reading, find parts of the
Maths curriculum hard to
access

Reasons for the variance
Why did they happen?
Covid-19
Changed our approach to
learning and lead us to
focus on well-being and
providing meaningful
experiences at school to
engage children.
This also meant we did not
track as we normally
would or use the same
number of standardized
testing.
Some children struggled
with distance learning and
re-engaging after
lockdown others improved
in their learning.

Evaluation
Where to next?
Look at using Prime summative
test in 2020 as we have not
used these yet.

Continue to implement PR1ME
and review integrating Maths
across the curriculum

Results:
Of the 9 children targeted 1 is working Well below, 5 are Working below and 2 are working At their age-appropriate curriculum level

Planning for next year:

End of year data shows that the 39 children returning in 2021; 1 is well below, 12 below and 26 are at or above.
We need to be looking at not only accelerating those children who are below but also those that are at, who could be working
above.
2021...
•
review resources in school and purchase new ones to support learning
•
look at cross grouping between classes to cater for all the children’s needs
•
make the middle block of the day a Maths block to increase the level of learning opportunities
•
intergrate aspects of Mathematics into the curiosity learning programme where suitable
•

